I do not think that the Christian religion is opposed to the studies and scholarship of girls, as some have misrepresented it. We ought to be thankful to God for the gifts he has given to either sex; it pleased him that the first proclamations of the most glorious resurrection of his Son, Jesus Christ, were held by female preachers in the houses of the apostles.
This was followed by the oration of a girl concerning the Child Jesus Christ. In the declamation, the girl referred to her study of a few years [cum quibus aliquot annos literarum rudimentis operam dedi], and after a beautiful eulogy of the Christ Child, concluded: "Lead us therefore, most blessed Child, that we imitate this, that we love this, that we learn this, that our studies of books forever inspire us, that we follow this through the whole course of life, in which thing there is true peace and lasting joy." (20) Folk-schools were also to be organized which would offer tuition in the mother tongue. Where separate German schoolmasters could not be hired with available funds, teachers were to be procured by educating the sextons and appointing them to instruct the boys and girls. (27) We wish that in such towns as sacristies [Messnereien] have been in the past, that henceforth German schools be arranged together with these sacristies. After this, capable and previously-examined persons shall be appointed to preside over these German schools and sacristies, men who are qualified in writing and reading, who can also instruct the youth in the Catechism and in church-music.
Sextons had been used as teachers previously. What was new in the schoolplan of Brenz and Duke Christoph was the elevating of this to a national system, together with the raising of the qualifications required of future sextons. As we shall see, the plan worked, and became a major factor in the move to universal education, compulsory education for both boys and girls, and the obliteration of illiteracy in the western world.
Valuable insights into social history can be drawn from the records of the teachers, the school-plans, and the careers of the students. One finds both recollections of the Middle Ages as well as anticipations of the modern period. The tendency to separate the sexes, which persisted into the twentieth century, prevailed. Boys and girls in the same school were to be separated as far as possible. If they could not be taught in separate rooms, they should be seated in opposite ends of the same room. "And the schoolmaster shall in no case permit them to run about together, or to do disorderly things together and slide together." (28) This rule was perhaps not a mere sign of conservativism, as one might think without due reflection, but rather a needful measure due to the crude manners of the day. The scholars were arranged in proficiency groups to release competitive drives and thereby accelerate the learning processes. (29)
The Wiirttemberg educational system paved the way for a new social mobility which was to have profound influences in modern history. Most children could get at least a minimal education, placing the Swabian people far above neighboring populations. Advanced education was available at the humanistic academies at Stuttgart and Tiibingen for those who could pay for it. For those who could not, a comparable education was provided in the reorganized monastic schools, where full expenses were provided for boys who were willing to prepare for the Lutheran ministry or for teaching. Thus prepared for the university, they again received free board and room at the Theologisches Stzft in Tiibingen, the benefactor of many scholars such as Andreae, Kepler, Hegel, and Schelling. Women's education had always taken place, even at times when it was available only for a select few and given only by private tutors to daughters of the nobility or the wealthy. After the Reformation, however, schooling for girls became more and more widely diffused, until at length it was placed within the grasp of most females in the west. In the transition which took place, one may detect a gradual evolution in concepts concerning the role of women in society and of the education or training appropriate to their social position.
An early proposal for Protestant girls' schools was made in the "Reformation of the Church of Hesse" (1526), written by Francis Lambert of Avignon. Although Lambert's plan was not adopted, it is worth some attention. The plan called for boys' schools "in all cities, towns, and villages" of Hesse, and for girls' schools "in the cities and towns, and where it can be done, also in the villages." Schools for girls should be presided over by "learned, mature and pious women. ... In order that not only the youth should be served, but also the common and simple people who do not know the Scriptures and are unable to read them, [we ask that they should come to the churches at convenient and appointed days and hours, at which times the young girls shall recite the Bible verses which they have learned and memorized. This is to be done by those persons appointed for teaching them these verses which have been collected out of Scripture and printed herein, as the children learn them, are examined, and questioned about them in the school.
Girls were given an unusually prominent role in Berlin. Here, the schoolrooms at the parish-churches of St. Mary and St. Nikolaus were turned over to women's education. When Baptisms were held in these churches, the girls were to participate in the service by singing a German Psalm, (46) a practice introduced also at other places such as Gardelegen (47) and Salzwedel (48) (Figure 1) . On Wednesdays, when the boys' schools were not in session, the girls were to take over their choral work by singing at the services of Matins and Vespers in the parishchurches of Berlin. Mornings and evenings they would sing German Psalms; in addition, they were to recite selections from Luther's Catechism at Matins, (49) a practice which Lambert had suggested earlier, as we have already seen.
The curriculum for girls' schools in the electorate was to consist of reading, writing, arithmetic, religion, and church-music. In place of merely learning by rote, Musculus advocated having the children learn their A-B-C's by pointing them out on the blackboard, followed by the search of the children for sayings which began with the various letters of the alphabet; after memorizing these sayings, they were to spell them out until they could read them. (50) Musculus advocated disciplinary means other than the rod, which should be employed only as the last resort. It was better to spur the children on with praise and the joy of competing with their peers. (51) It is obviously beyond dispute that a number of reformers, theologians, and educators of the sixteenth century placed a premium on universal education, and especially schools for women. Building upon their mediaeval past, they urged just such an expansion of the educational system. Furthermore, many church-or school-orders of the Reformation era made sweeping provisions for the educational program. Nevertheless, eminent historians of education have warned against assuming that these school-orders were necessarily put into practice. (52) Quantitative studies ranging far beyond the scope of this investigation will be needed to determine the actual effectiveness of these attempts. In the remainder of the article some materials close at hand will be examined in order to reach a preliminary answer. It is hoped that this study will lay the groundwork for future investigations, and spur other scholars on to more intensive research in archival records.
II. The Effectiveness of the Endeavors of the Reformers in Education.
To evaluate the progress made by the reformers, it will be necessary to estimate the situation which existed before they began their attempts. The Reformation was introduced into Brandenburg a few years later than in Wuiirttemberg, and the decisive changes in the schooling of boys and girls came much later as well. As noted above, the important educational reforms of Andreas Musculus seem to have developed under his association with Andreae during their mutual work toward the Formula of Concord. Although local historians have not provided us so generously as in the case of Wuiirttemberg, nevertheless we have access to materials which will give considerable insight into the diffusion of education in Brandenburg (Table 1) . We shall examine documentary materials from the visitations, the church-and school-orders, and the investigations of Reu, together with Erich Keyser's modern directory of Brandenburg. (66) In 1539, the year that the Reformation was introduced, Brandenburg had 55 boys' schools and 4 girls' schools. By 1572, the year that Musculus' educational reform began, the number had increased to 78 and 9, respectively. Remarkable progress followed 1573-1600, when the number of schools for girls increased five-fold to 45, entering nearly half of the communities on our list, while the schools for boys increased in number to 100 for those 102 municipalities, or to a total of 145 schools. We can present this in tabular form as follows: 2/3 of the total) and therefore cannot claim scientific accuracy, they appear to reflect the broad trends in a reliable way. It would seem that these computations can neither be proved nor refuted until exhaustive studies have been undertaken in the archives themselves.
Summary.
This investigation has shown that Reformation leaders not only advocated an education for everyone, including the women, but that they also carried out these aspirations in a notable manner. Because Germany was fragmented into hundreds of states, a history of the diffusion of education and schools will necessarily be fragmentary in nature. This is all the more true because individual studies for the various states are in most cases lacking. Universal education was not only important in giving new opportunities to the individual or in raising the social conditions of countless persons, but it was also important in laying the foundation for modern science and learning. Protestant Germany played an important role in this development which has not been sufficiently known or acknowledged in the past. Many analytic and synthetic studies will be needed in the future to balance the picture more fully. 
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